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Abstract
Library and Learning Services (LLS), Division of Information Services, Griffith University
accommodates a centralised academic library, which is undergoing changes in focus toward
strategic, targeted and scalable services. Professional roles within LLS, have increasingly moved
toward intricate collaborations and partnerships with academic groups and student support services
at all program levels (Oakleaf, 2015). During 2014, the Pro Vice Chancellor (Information Services)
requested the development of an integrated academic skills model (the Academic Skills Model),
which underpinned the remit of LLS professionals and supported the University’s learning and
teaching goals. Further, such a model could serve other purposes including targeted delivery of
information, academic, and digital literacies through embedded workshops (Bowles-Terry, 2012;
Munn, Coutts, Knopke, Grant and Barlett, 2016). Additionally, it was hoped the model would result
in better data gathering around the quality of skill development and the impact of service delivery to
student outcomes. The model’s development and pilot have been steered through an arduous and
wobbly path of administration, organisational restructuring, multiple objectives and traditional work
models. The Academic Skills Model (ASM) is a quality framework that supports the development of
academic (Harper, 2011), information (Association of College & Research Libraries, 2015) and
digital literacies (JISC, 2015; Oliver & Towers, 2000) within programs of study, and particularly
aligned to assessment items. The ASM enables library and learning specialists to visually align
workshop content with Griffith University’s Graduate Attributes (Griffith University Academic
Committee, 2016) as well as academic, community and corporate discourse. AALLians know all too
well the invisibility of the work we do in our institutions and the need for a discipline specific focus
(Lea & Street, 1998). The ASM provides the means to make the invisible work of professional staff
visible to academic partners. The Model guides conversations between Learning Advisers,
Librarians, Digital Capability Advisers and academic staff to enable better focussed teaching and
student learning outcomes. The ASM was collaboratively developed in consultation with
professional staff within Library & Learning Services. A series of training sessions were conducted
to ensure that LLS professional staff understood the purpose of the tool and how to use it in their
conversations. An initial trial was conducted to identify any inconsistencies or sections of the tool
requiring further clarification and to develop the process with academic staff. At the commencement
of trimester 1, 2017 the ASM was rolled out more broadly across the University’s academic programs
by LLS professional staff. The impact of using the ASM with academic staff meetings is being
assessed by collecting experiences of professional staff. Preliminary data suggests that the ASM
assists academics to visualise literacies in their courses, become cognisant of the type of language
they use in assessments and how LLS professional services can support students’ and their
academic staff learning journeys (Lizzio, 2006; Seidman, 2005; Tinto, 2006). The ASM is achieving
its goals of building and developing partnerships (Wilson et al., 2014) across the university through
the shared ownership of helping students succeed.
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